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A WORD IS A
RHETORICALLY
CHARGED IMAGE,
CONTAINING
MULTIPLE MEANINGS
IN THE WAYS IT IS
DISPLAYED TO THE
READER.

MANY WORDS GATHER
INTO A BOOK, AND
THESE WORDS
CONVEY IPDEAS. THESE
BOOKS ARE CREATED
BY LITERATE AUTHORS
WHO WERE TAUGHT TO
WRITE IN AN
EDUCATIONAL SETTING.

AS I FALL ASLEEP
WHILE READING BOOKS,
I CAN'T HELP BUT
WONDER WHAT
EDUCATIONAL THEORIES
STEERED WRITERS TO
WRITE THE WAY THEY
Do. How HAS
SCHOOLING
INFLUENCED THE wAY
WE WRITE?

WORD

CONTEMPORARY DISCUSSIONS ON
EDUCATION TEND TO REVOLVE
AROUND CURRENT DISCUSSIONS
ABOUT POLITICS. I'M NOT SURE I
WANT TO GO INTO THAT. I WANT TO
REACH FURTHER, DEEPER INTO
HISTORY. WHAT ARE THE
FOUNDATIONS OF OUR EDUCATIONAL
SYSTEMS?
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ONE ROMAN FOUNDER OF
EDUCATION, QUINTILIAN, IS PIVOTAL IN
INFLUENCING MODERN EDUCATION.
IN THIS COoMIC, T AM GOING TO
INVESTIGATE HIS OVERALL
INFLUENCE ON MODERN EDUCATION.

I WANT TO REACH BACK TO
GREEK AND ROMAN FOUNDERS
OF WESTERN DISCOURSE WHO
ESTABLISHED IDEOLOGICAL
PRINCIPLES THAT COMPOSITION
THEORISTS TODPAY RECYCLE,
REINVENT, & CLAIM AS NEW
IDEAS.

11111

\ \ o -
.4 |
>3 o




I wAS TAUGHT TO WRITE
AS A HUMAN, NOT A
MACHINE. DUH, RIGHT?

JAMES
J. MURPHY,
EDITOR OF ONE OF
' A QUINTILIAN'S COMPILED
IT'M JUusT WRITINGS, SAYS, THE
SOMEONE WHO HAS N EPTOMZES THE BEsT |
BEEN TAUGHT HOW TO . OF A HUMANE

WRITE. < APPROACH TO

‘ LITERACY” (XIII)

THE POSITIVE IS THAT
HUMANE LEARNING PROMOTES
CREATIVITY IN AN ENJOYABLE
ENVIRONMENT.

THE NEGATIVE IS
THAT HUMANE LEARNING
PROMOTES THE VERY HUMAN NEED TO

MAKE SOME TYPES OF WRITING OR
DISCOURSE LESS LEGITIMATE ;HfN/(

OTHERS
\

LOL!

IT IS IMPORTANT TO
RECOGNIZE THAT QUINTILIAN
WANTED TO ESTABLISH A
HUMANE APPROACH TO TEACHING
LITERACY. THIS APPROACH BRINGS
SOME VERY POSITIVE AND
NEGATIVE ASPECTS TO THE
TEACHING OF WRITING AND
LITERACY.
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an = I would
educator that say that elementary
is concerned * learning should “be an
with pragmatic amusement to "a student; let
human access K him be questioned and
to learning. ‘ praised; let him never feel
pleased that he does not know a
thing; and sometimes, if he is
unwilling to learn, let
another be taught before

him, of whom he may
However, “custom in be envious” (15)

. y speaking” should be “the
QLINTILIAN CAN SPEAK agreement of the educated, just as I call
FOR HIMSELE custom in living the agreement of the
good” (8T). The process of this formation
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comes from the ethos that finally
establishes custom (49-57)

SO, ARE
YOU SAYING
THAT THE
WWVORY TOWER
MAKES THE
DECISIONS ON
THE LANGUAGE
AND
LITERACY?

Doesn't it
make sense that the
educated decide
education?

I HAVE A
FEW [5SUES

HERE.




First off, I, quintilian, am not opposed
to kinetic modes of learning. Though I
want children to learn form before
function, I have no problem with them
enhancing memory, and thereby
enhance their oration, by handling
tangible figures to grasp linguistic

DISCOURSE TO
CHANGE FORM

ACCESSIBILITY
—t PURPOSES, JUST

DOES
THIS ALLOW

FOR

LIKE THIS
CoMmIC?

characters, what I have called in
Institutio Oratoria as “ivory figure of
letters to play with, or whatever else
can be invented, in which that
infantile age may take delight, and
which may be pleasing to handle, look
at, or name” (16). I am not all about
just reading.

SO 1S
LANGUAGE » G Next, I am not a fan of private
SOCIALLY o | instruction. Students should be
GENERATED? Fad Sy | surrounded by other minds, so that
2 | when the teacher’s instruction
2 | “may reach to many” and pupils
N can assist each other (21). The
L public teaching environment is
A important to literacy. Additionally, I
> think discourse education should
; be broad, incorporating many fields
| # s of study such as music and
. ¥/ : geometry (28, 74-80)
v
ENJOYMENT IS
AN ACCESS POINT
D, ——— FOR DISCOURSE.
Third, I am no stick in the S E ‘ ) DCLE% THAT PL?YNIN
. : Al | i INVOLVE PLAY |
ff"“d I v?.lue plaly mlpuplls. a 4 ;- | L ANGUAGE ?
itis a sign of vicacity, andI Fl} | i Fas
cannot expect that he whois  fla: )
always dull and spiritless ) : o
will be of an eager i il : 5
disposition in his AR bl =
studies” (26). I know there — —
needs to be motivation to == e J
learn, it needs to be fun. - B




48 English Phovb,

NOT SURE THIS S
WORKIN' FOR

ME. THIS ELITISM SEEMS

IMPRACTICAL IN TERMS OF HOW

In preventing corruption of
language, I think language should
be "correct, perspicuous, and
elegant"(35) and should avoid

barbarisms against language such edl eppic LANGUAGE 1 ACTUALLY
as incorrect language use, infusion | | _f* | 16N FORMED.

of other languages (36), and vulgar o S A0 o

germinations of language (37) otto bottl |acto baot | For

wW-u |Uuu U UR v
hwk put |zuulucanuu|  tour vally valv

-v |URRER | & 3 IRELEY
hurrder | ago-sofa OG0
S0, HOW 1S IT THAT oo | e i ez | 5o
HE SEES SOCIAL T
IMPACT ON LANGUAGE? T <& [0RMA| zh | N
LOSE INTEREST IN HOW _ Auliil Rty ai
QUINTILIAN VIEWS
DISCOURSE.

I am firmly intolerant of
solecism in language
sequencing. Errors in
conjugation and order only

further corrupt language
and oration. (44-45)
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Why do you have to keep messing
with language?! Can't you just leave it
alone! Can't you just focus on educating the
masses in a formulaic and less transgressive

way! This positivism and ideology that you

speak of will not go away! Just stop
messing with language!!!!

NEVER!!!

W THAT 1S NOT WHAT

EDUCATION

SHOULD BE
ABOUT!




Why? Why Do
you need to fight
back?!

THIS FIGHT

BECAUSE. .
THAT. . .15 HOW
DISCOURSE AND

LITERACY EVOLVES. . IT
IS BAKHTIN'S NOTIONS
OF CENTRIPETAL &
CENTRIFUGAL FORCES
IN LANGUAGE

/ BETWEEN US 1S ALL

JUST A METAPHOR
REPRESENTING

5.0\ ORIGINS OF DIALOGIC 4

DISCOURSE
FORMATION.

<

YOU ARE THE
CENTRIPETAL AND
AUTHORITATIVE VOICE
THAT MAINTAINS THE
GRAMMATICAL FORCE
IN LANGUAGE.

AND I AM THE
CENTRIFUGAL
FORCE PUSHING THE
BOUNDARIES OF
DISCOURSE!




Alright, then let this dialogic
exchange continue!

HOW ARE WE GOING TO
LEARN W/0 A LITTLE
REBELLIONZ HOW WILL ORDER
EVOLVE WITHOUT A LITTLE
CHAOS?Z QUINTILIAN SET
SOME EDLICATIONAL
FOLINDATIONS THAT ARE
MEANT TO BE SHAKEN.

AMIDST THE FIGHT, I
RECOGNIZE THAT THIS DIALOGIC
EXCHANGE /S THE CONSI/STENT
(AND HEALTHY) CONFLICT THAT
OCCLRS IN EVERY CLASSROOM /
HAVE EVER ATTENDED. THE
RULES ARE SET BY THE
EDLUCATOR AND THE STUDENT IS
gLOJLAg.;ELLED TO CHALLENGE THE




UPH. .. I
MUST HAVE
BEEN
DREAMIN. . .

I'VE GOT
TO GET TO
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—THE PLRPOSE AND CHARACTER OF YOLR LISE:

THE VISUAL REPRESENTATIONS OF THE CHARACTERS (QUINTILIAN, PLATO,
ARISTOTLE, AND BAKHTIN) AND THE SLIPPLEMENTARY GRAPHICS IN THIS COMIC
BOOK HELPED TO CREATE A FICTITIOUS CONVERSATION BASED ON MY EXPERIENCE
WITH THE CHARACTERS’ WRITTEN IDEAS. I, JIM HAENDIGES, DID NOT SEEK TO
VISUALLY DEFAME ANY OF THE CHARACTERS; I MERELY WANTED TO LEND A FACE
AND A PHYSICAL MOLTH TO THE AUTHORS’ WORKS IN A NEW AND INTERESTING
WAY. THE DIALOGLIE THAT THE ALUTHORS SPOKE WERE DIRECTLY QLIOTED OR
PARAPHRASED FROM THEIR WORK. OTHER VISUALS IN THIS COMIC BOOK WERE
MEANT GIVE THE READER A MORE CLEAR (VISUAL) UNDERSTANDING OF THE
SETTING AND IDEAS I ENGAGED. BESIDES, | WOLILD HAVE A BIGGER PROBLEM
THAN FAIR USE ON MY HANDS |F THE ALUTHORS (OR ARTISTS WHO SKETCHED OR
PHOTOGRAPHED THE ALITHORS) WHO | AM VISUALLY REPRESENTING WOLILD RISE
FROM THE GRAVE AND OBJIECT TO MY LISE OF THEIR LIKENESS.

—=THE NATURE OF THE COPYRIGHTED WORK :

THE IMAGES FROM THIS COMIC BOOK WERE FOLIND ON PLBLIC INTERNET
SITES OR WERE TAKEN ON MY PERSONAL CAMERA. THE SITES WHERE I FOLIND
THE IMAGES WERE EXHIBITING THEIR IMAGES FOR EDLICATIONAL OR NON-
PROFIT USE. AS A CRITICAL INVESTIGATION INTO THE NATURE OF LANGLUAGE
AND LITERACY IN COMIC BOOK FORM, THIS WORK AND IMAGES IT CONTAINS
WILL ALSO BE LISED FOR EDLICATIONAL AND NON-PROFIT PLIRPOSES.

=THE AMOLINT AND THE SLIBSTANTIALITY OF THE PORTION TAKEN:

SEVERAL IMAGES FROM THIS COMIC BOOK WERE TAKEN IN THEIR ENTIRETY
FROM WEB SITES, BUT | ONLY USED THE IMAGES. I LISED IMAGE FILTERS
AVAILABLE THROLIGH THE COMIC LIFE SOFTWARE APPLICATION, BUT | DID NOT
CLAIM THESE IMAGES AS MINE OWN. | DID NOT PLAGIARIZE ANY CONTENTS
FROM THE SITES AND | NOTED THE LIRLS WHERE | OBTAIN THE IMAGES. AGAIN,
lN' éjgﬁEADT]l-//Z:ESE IMAGES AS COMPLIMENTARY VISUALS TO MY DIALOGIC

—-THE EFFECT OF THE LUSE ON THE POTENTIAL MARKET :

| SEEK NO PROFIT FROM THE LISE OF THESE IMAGES BEYOND PUBLICATION (IN
WHICH I WILL RECIEVE NO MONETARY COMPENSATION). FURTHERMORE, THIS
COMIC BOOK DOES NOT MOCK OR DEFAME ANYONE OTHER THAN MYSELF.
MAYBE | SHOULD SUE MYSELF.




